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Abstract. A tendency to academic mobility becomes a focus of Russian higher education system which is
stimulated by the labor market. Today it is not enough to speak a foreign language to get a job, it is important
to have a practical experience of work abroad. Many universities introduce bilingual programs to attract more
foreign students and to raise university’s prestige among Russian enrollees. At the same time academic mobility
requires high level of a foreign language, English in most cases. The goal of this research is to describe one of the
variants of bilingual education which may benefit higher education in Russia and help Russian students master
a foreign language. Content and language integrated learning (CLIL) is a relatively new methodology for both
linguistic and non-linguistic education in Russia and its introduction may cause certain problems. The study
analyzes these problems and offers their solution. The experiment held within this research revealed the main ob-
stacles of CLIL implementation from the point of view of students majoring in Pedagogy. Among them are lack of
human resources (teachers able to implement CLIL in class); the need for content adaptation (the degree of com-
plexity of a subject must correspond to the level of a foreign language of the group); methodology (teachers must
learn to combine subject teaching with language teaching finding the right balance between the methods used)
and lack of textbooks (foreign subject textbooks might be too difficult for Russian students). At the same time,
future-teachers who took part in the experiment showed readiness for introduction of CLIL pedagogy in their
practice. The paper offers an example of a CLIL lesson plan.

Keywords: CLIL; methods of teaching; foreign language teaching; content and language integrated learning;
bilingual education; English as a foreign language.
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Annomayus. TeHZEHIMS pacIpoCTpaHeHUs aKafleMHUYeckol MOOMIBHOCTH U M3MeHeHUe TpebOBaHUM
PBIHKa TPyZia CTAHOBSITCS CTUMYJIOM /IS PA3BUTHS CUCTEMBI BhICIIIero obpasoBanus B Poccru. Ha cerogHamHmit
ZeHb BKHO He TOJBKO BJIJeTh MHOCTPAHHBIM SI3BIKOM, HO U YMETb UCIIONb30BATh €r0 B IPOPeCcCHOHANTBHOM
ZesTeNIbHOCTY. MHOTYIE yHUBEPCUTEThI BHEAPSIOT ABYSI3bIYHbIE IPOrPAMMbI 0Gy4eHHs, YTOOBI, BO-TIEPBBIX, [IPU-
BJIeYb MHOCTPAHHBIX CTY/ICHTOB, & BO-BTOPHIX, TOBBICUTD ITPECTHK y4eOHOT0 3aBe/ieHHUS CPe/i POCCHICKUX abu-
TYyPUEHTOB. AKafieMUYecKas 1 TPyAOBas MOOMIBHOCTD TPeOyIOT BbICOKUI YPOBEHb HHOCTPAHHOTO S3bIKa, Yallje
BCEro aHITUUCKOTO. I]e/1bI0 HACTOAIEr0 UCCAEA0BAHMA ABIIETC ONMCAaHKUe OJHOIO U3 BAPUAHTOB JBYS3bIYHOIO
06pa3oBaHus, KOTOPOE UCIIONb3YETCS B POCCUICKUX Bysax. CLIL (111 MHTerpupoBaHHOE U3ydYeHHe MHOCTPAH-
HOTO S3bIKa U JIPYyrOro y4ebHOro IIpeiMeTa) — 9TO CPaBHUTENBHO HOBasl TeXHONIOrus obyyeHus. Ee BHenpeHue B
POCCHICKYIO cUCTeMy 06pasoBaHUs MOXKET BbI3BATh ONpe/ie/IeHHbIe TPYAHOCTH. B cTaThe aHAIU3UPYIOTCS aH-
Hble IIPo6JIeMBI U [IPEIAralOTCs BAPUAHTBI UX pereHns. CTaThs OCHOBAHA Ha SKCIIEPUMEHTAILHOM UCIIONb30-
BaHuM TexHomoruu CLIL Ha 3aHATUSAX CO CTyAeHTaMU, 0OYYaIOIMMUCS 10 HAIIPaBIeHUIO «[lefjaroruka: pycckui
SI3BIK KaK MHOCTPAHHBIM U aHITIMHACKUI S3bIKH». CpeZin OCHOBHBIX IIPO6/IeM, BOSHUKAIOIIMX IIPU UCIIONb30BA-
HUY NAHHOU TEXHOJIOTMM, MOXKHO BBIJIENUTE CIEAYIOLIME: HEOCTATOK KaZIpOBLIX PECYPCOB (NperofaBaTenen,
3HAKOMBIX C TEXHOJIOT'HE}! 1 TOTOBBIX BHEAPSTD e€); HeOOXOAUMOCTD aANTAllUH y4eOHbIX MaTepHAIOB (yPOBEHb
CIIO)KHOCTH y4eOHBIX MaTePHUAIOB HA MHOCTPAHHOM S3bIKE JOJDKEH COOTBETCTBOBATH YPOBHIO BIALEHUS STUM
S3BIKOM 00YYaIOIIMMMUCS); METOAMYECKas FPAaMOTHOCTb (IPEIIOZIaBaTEeN0 He0OX0AMMO COBMEIIATh METO/IbI 06Y-
YeHUS MHOCTPAaHHOMY SI3BIKY C METOZAMH IIPENOfaBaHUs ClIeUaIbHbIX JUCUUIUINH) U OTCYTCTBHE y4eOHUKOB
(MHOCTpPaHHbIE y4eOHUKHY 10 U3y4aeMO¥ CIIeLUaTbHON AUCLUIUINHE CIUIIKOM CJIOXHBI /IS PyCCKOSI3BIYHBIX 00-
yuaromuxcst). B To yxe BpeMst, CTyAeHTb! — GyAyLIMe YIUTeIss MHOCTPAHHOTO U PYCCKOTO SI3bIKOB, IPUHIMABIIINE
yJacTHe B SKCIIEPUMEHTE, MposABUIu uHTepec K CLIL TeXHONIOrnM, OTMETUIN €€ MOTUBAIMOHHBIN IIOTEHI[UAN U
BBICKA3a/IM TOTOBHOCTb IIPUMEHSTh JAHHYIO TeXHOJIOTUIO B OyzyIeM. B cTaThe IpezCcTaBlIeH IPUMep HHTErPU-
POBAHHOrO 3aHATUSA ¢ IpuMeHeHHeM CLIL rexHomOrMu.

Kawueene croea: CLIL; meTonuka O6Y‘IEHI/I$[ VHOCTPaHHBIM S3bIKaM; O6y‘1€HI/Ie VHOCTPaHHBIM S3bIKaM;

PIHOCTpaHHbeI SA3bIK; HOBBIE€ TEXHOJIOI'UU o6yqu1/1}1; ABYSA3bIYHOE 06pa30BaHl/Ie; AHTTIUMCKUM SI3BIK.
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BrazodapHocmu: HCCIEHOBAHUE BbINOIHEHO
npu puHaHCOBOM moxneprkke POOU, HaydHbIN [IPOEKT
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1. INTRODUCTION. English has become the inter-
national language of business, economics, sci-
ence, art and other spheres; the knowledge of
it provides many opportunities for graduates.
However, knowledge of English is quite poor in
Russia, according to the international proficien-
cy index (EF EPI) in 2019 Russia occupies the 48%
place among 100 countries, and the level of En-
glish is ranked as “low”. Strengthening of the
role of Russia on the international arena requires
development of English skills and promotion of
English proficiency. The state realizes the prob-
lem and Federal Educational standards are up-
dated to solve it. A competence-based model of
contemporary education “emphasizes personal
and practical focus, developmental and creative
nature of learning, when education quality is a
complex indicator combining all stages of per-
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sonal development, pedagogical conditions and
results of educational process” [Sidakova 2016:
40]. Thus, new methods and forms of teaching
become not only a subject of theoretical debate
and analysis, but also a practical tool helping
reach the goals. However, it takes time to cre-
ate a stable educational system capable of giving
good knowledge of a foreign language. Bilingual
education as a kind of instruction might be a
solution to the problem. It was introduced in the
1970-s in Europe, the USA and Canada due to
the big numbers of immigrants who didn't speak
English (or the official language of the country).
The concept of bilingual education today is giv-
en much attention; in teaching it is represented
in many ways: English as a medium of instruc-
tion; content-based instruction, language across
the curriculum, language immersion, English
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for specific purposes and content and language
integrated learning (CLIL). The article discusses
CLIL as one of the promising tools to promote
foreign language teaching and learning.

2. MATERIALS AND METHODS

2.1. Research Methods. This research is based
on the use of general scientific methods of analy-
sis, comparison, description and interpretation.
These methods are used for theoretical interpre-
tation of articles on foreign language teaching,
bilingual education and CLIL methodology. Em-
pirical research methods relevant for the study
are pedagogical observation, syllabus planning,
linguodidactic experiment and results compari-
son.

2.2. Materials. CLIL is “dual focused educa-
tional approach in which an additional language
is used for the learning and teaching of both
content and language” [Coyle et. al. 2010:1]. It is
important to mark the difference between CLIL
and other similar conceptions of foreign lan-
guage teaching, including bilingual education,
integrated curriculum, language across the cur-
riculum, language-enriched instruction, con-
tent-based instruction and others. In this case, D.
Graddol's definition gives a clear idea of the pecu-
liarity of CLIL, which is specified as “an approach
to bilingual education in which both curriculum
content (such as science or geography) and En-
glish are taught together. It differs from simple
English-medium education in that the learner is
not necessarily expected to have the English pro-
ficiency required to cope with the subject before
beginning study” [Graddol 2006]. Thus, the level
of language proficiency in CLIL methodology is
not of primary importance, as classes based on
this methodology imply teaching both a subject
and a language. This statement is proved by the
experimental study of 2020, which revealed that
“the students’ linguistic proficiency, though it
may be deficient and cause problems when fol-
lowing class discussions during the first trimes-
ter for some first-year students, is sufficient to
attend classes with good results, especially if the
students are highly motivated from the outset”
[Madrid, Julius 2020: 89]. Moreover, it is found
that “for 72% of the students, classes given in En-
glish were more motivating than those in their
native language (Spanish) and the use of a foreign
language did not diminish student participation

in class [Dafouz, Smit 2016: 401]. “It can provide
effective opportunities for pupils to use their new
language skills now, rather than learn them now
for use later” [Mehisto et. al. 2008].

Countries with two official languages have
been practicing bilingual education for a long
time, for instance, in Luxembourg such pro-
grams exist since the 19" century, when pupils
learned German in primary school and started
learning French in secondary school [Yakaeva
2016]. In non-bilingual countries it was difficult
to implement programs of bilingual education in
their original structure, as pupils had little prac-
tice in the second language, thus CLIL became
a simplified model of bilingual education as the
number of subjects taught in a foreign language
was smaller. The typical model of CLIL belongs to
D. Marsh and D. Coyle and includes five elements
(Fig. 1). [Coyle et. al. 2010].

D,

Cognition
7\

Fig. 1. CLIL model by D. Marsh and D. Coyle

At first, CLIL was adopted by European
schools, but at the beginning of the 21 century
university programs based on CLIL were intro-
duced in many universities. In Russia, as well as
in Anglophone settings “CLIL is often the initia-
tive of foreign language teachers who want to
bring more meaningful context to their lessons.
In this case, they work together with colleagues
from other departments or ‘borrow’ content from
other subjects in order to feed meaningful com-
munication and raise motivation within their
own classroom” [Mearns 2020: 2]. Moreover,
in the Russian reality, students do not feel the
need for foreign language as they are in the Rus-
sian-speaking environment all the time and they
do not realize the importance of good knowledge
of English until they graduate and university ad-
ministration suffers from lack of resources to ini-
tiate bilingual education. This view is supported
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in many research works: “one of the meaningful
contradictions leading to a fundamental flaw in
foreign language training is the fact that English
language training of students is based mostly ei-
ther on the principles of General English, thus
leaving graduates unprepared for their occupa-
tional-specific language needs, or predominantly
concentrated on the English for Special Purpos-
es field thus leaving general language compe-
tences basically underdeveloped or unattended”
[Godzhaeva 2015].

Russian universities today offer bilingual
programs in three stages of education - Bache-
lor, Master’s and Postgraduate, among them are
National Research Nuclear University, Higher
School of Economics, Sechenov University, Ural
Federal University and others. Results of pro-
gram implementation are described in several
papers [Alenkina 2020; Sidorenko 2018]. Howev-
er, the majority of programs belong to Master’s
and Postgraduate Degrees, which means that
Bachelor programs have a lot of potential for bi-
lingual (CLIL-based) programs development.

Advantages of CLIL in Russia for students and
teachers may be summed up as following: 1) mo-
bility (participation in exchange programs from
foreign universities); 2) career (employment in
different countries); 3) research (the use of mate-
rials in English which has become the language of
science); 4) better knowledge of the subject (the
ability to read and compare information in dif-
ferent languages). Advantages for universities
include: 1) internalization of programs (increase
of the university prestige among Russian and for-
eign students); 2) student and teacher exchange
(students may study in the university without the
knowledge of Russian; teachers increase their
proficiency to improve education quality); 3) im-
provement of rating in the global market of edu-
cational programs.

In spite of the fact that the use of CLIL meth-
odology in Russian schools and universities is
rather occasional today, teachers and administra-
tion realize the importance of its development.
Several variants of CLIL adaptation to the Rus-
sian reality are described by M. V. Shavankova,
who singles out four main variants of CLIL suit-
able for different age and language proficiency: 1)
focus on vocabulary — words of a non-linguistic
subject are learnt in English learnt, the subject it-
self is taught in the native language; 2) focus on

184

the text — a non-linguistic subject is taught in the
native language, but the answers to the questions
are searched for in the text in a foreign language;
3) focus on the content - the subject is taught in
a foreign language, but answers to the questions
may be given in English or in the native language;
4) focus on both content and structure — the sub-
ject is taught in a foreign language, rules of the
language are explained, native language is used
very rarely (mostly to search for new information)
[Savankova 2018].

So, CLIL has a huge potential in both lan-
guage and subject teaching due to its flexibility
and adaptability. It is rather a philosophy than
a set of rules, that is why it cannot be neglected.

3. RESULTS AND DISCUSSION

3.1. Results of Experiment. In order to en-
able students to get the information in English
the teacher introduces the content in English
gradually, step-by-step beginning with special
terminology [Khairullina 2019]. Following this
principle, we conducted an experimental im-
plementation of CLIL methodology in teaching
Bachelor students majoring in Pedagogy (future
teachers of Russian and English languages). The
short-term course of Social Psychology was or-
ganized in the form of CLIL classes. The experi-
ment involved 40 students and 2 teachers work-
ing in class at a time (a Psychology teacher and an
English teacher). Before the experiment a survey
was made to reveal acquaintance of future lan-
guage teachers with CLIL methodology (Table 1).

The results are quite striking, no one in the
group of third year students majoring in foreign
language pedagogy knew about CLIL methodolo-
gy. Only few students had experience of learning
non-linguistic subjects in English, but it should
be mentioned that those subjects were not part of
the curriculum, but extracurricular activities like
theatrical performances in English, foreign lit-
erature and foreign culture. In general, Russian
students-prospective teachers are ready for in-
troduction of CLIL in their practice, but some of
them admit the following obstacles: poor knowl-
edge of English, difficulties that a teacher needs
to overcome (time consuming methodology, lack
of textbooks, need for retraining, etc.), and little
subject knowledge. To acquaint them with the
main principles of CLIL methodology we decid-
ed to give them a course in Psychology in English.
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This short-term course included five practical
classes in Social Psychology. The first class had
the following structure, which became a typical
structure of lessons in the experiment (Fig. 2).

In this paper the first lesson in the series is
described to show the possible interpretation
of CLIL in the Russian reality. The aim of it is to
present students the concept of Social psychology
and make them realize the role of society in their
lives. During the first stage we showed a video
“Introduction to Social Psychology” by Dr. Bren-
da Major, Distinguished Professor of Depart-
ment of Psychological and Brain Sciences, pub-
lished on YouTube. The work with the video was
organized in a typical foreign language method-

ology including pre-watching, while-watching
and post-watching exercises to learn new termi-
nology and practice communication skills. This
stage aroused students’ interest to the topic and
involved them in discussion of the relevant is-
sues. It should be mentioned, that the introduc-
tory part should be chosen carefully: on the one
hand, it should not be too difficult to give every
student an opportunity to dip into it, on the oth-
er hand, it cannot be trivial to stimulate cognitive
activity.

The second stage was based on a text about
one of the distinguished social psychologists
V. M. Bekhterev, who introduced the principles of
experimental psychology. The text was in Russian

Table 1. Survey to reveal the knowledge and experience of CLIL

Do you know the meaning of “CLIL” abbreviation?

No - 100%

Yes — 0%

Did you learn subjects in English at school (except for foreign language)?

No - 80% Yes — 20%
Did you learn non-linguistic subjects in English at university?
No - 100% Yes — 0%

Would you like non-linguistic subjects to be taught in English? (give reasons for your answer)

Yes — 70% (it will help learn the language better, I can
move to another country, I can study abroad)

No - 30% (poor knowledge of English, it will be difficult,
I have enough language in the curriculum)

Would you like to teach a non-linguistic subject in English after you graduate?

Yes — 80% No - 20%

Video introduction in English

|¢

Theoretical part

Text study in Russian

Practical part

Social Psychology Instruments in English

Discussion

Group discussion Both Russian and English

Wheel of life, letter or vision board in English

P

P

Fig.2. Structure
of a CLIL class
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accompanied by the English glossary and was
presented by psychology teacher. Students read
it by themselves and provided an analytical sum-
mary of it in English together with questions that
caused them certain difficulties.

The third stage presented several instruments
of social psychology including wheel of life, vi-
sion board and famous experiments in the field.
In this case students did not only learn new facts,
but also experimented with the instruments and
created their own wheels of lives or carried out
mini-experiments that attracted their attention.
A group discussion of the results was organized
and students were free to join Russian-speaking
or English-speaking groups headed by Psycholo-
gy teacher or English teacher respectively. Wor-
thy of note is that the majority of students de-
cided to discuss the topic in English. In the end
of discussion students made conclusions which
they presented to each other and formulated re-
sults of the team work.

The final stage included exchange of students’
new knowledge and personal conclusions about
the topic. Besides, students were responsible to
choose the home-task for the next lesson con-
nected with the topic studied. Such practice is
aimed at motivation stimulation and indepen-
dence development. The following classes in the
series had a similar structure.

The series of CLIL classes were concluded by
the survey to find out students’ attitude to new
method of teaching and learning. By and large,
the students emphasized improvement of their
language skills, underlined that new informa-
tion is remembered better if presented in a for-
eign language, CLIL methodology seems very
promising to them and the majority would like
to learn more about it and practice it. However,
they found several disadvantages of CLIL in Rus-
sian reality: low language proficiency may cause
difficulties in understanding new information,
low motivation of Russian students and teach-
ers to develop new skills will make lessons shal-
low in either content or language and absence of
textbooks in professional subjects based on CLIL
may prevent students from getting systematized
knowledge of the subject.

3.2. Discussion. Results of the survey among
students-prospective teachers and analysis of
scientific works in the field revealed potential

186

problems of CLIL introduction in Russian univer-
sities and their possible solutions:

1. Human resources — the number of sub-
ject teachers speaking English (at least B2 level)
is dramatically small. The solution to this prob-
lem is in additional education either for foreign
language teachers (for instance, in such fields as
management, economics, marketing) or for sub-
ject teachers (in this case it is English courses and
exchange programs). An unusual solution to this
problem was found in Tomsk Polytechnic Univer-
sity when they involved two teachers to give a les-
son at a time the so-called “courses with “double
teacher” or, in other words “pedagogical team of
two teachers”... A subject teacher was responsible
for the content teaching and assessment, while a
language teacher addressed language skills and
use of language in professional sphere [Sidoren-
ko et. al. 2018].

2. Content adaptation — subject teachers can-
not simply teach their subject in English in the
same amount and complexity of information
due to mixed-abilities groups, i.e. some students
may have good language skills (B2 and above),
while others may experience certain problems
with the foreign language. To avoid this problem
it is important that a teacher should introduce
new methods of teaching borrowed from foreign
language methodology. In this case, additional
training to a subject teacher is necessary.

3. Methodology — bilingual courses require
special approach, which is still underdeveloped
in Russian educational system. Many articles on
the problems of bilingual education, CLIL in par-
ticular, describe bilingual classes as simply based
on reading and discussion of texts [Kezeeva 2019;
Yurasova 2015]. However, CLIL should be based
on communicative tasks that make students use
the new content in different activities (listening,
speaking, reading and writing).

4. Lack of textbooks — today in Russia there
are only foreign language textbooks, foreign lan-
guage for specific purposes textbooks or subject
textbooks in Russian. One possible solution to
this problem is the use of authentic textbooks in
the subject (Economics for example) adapted to
the Russian reality by the teacher. In this case we
again turn to the first problem in this list — the
need for additional education in the field of for-
eign language methodology.



Pirozhkova I. S. Content and Language Integrated Learning: a Variant of Bilingual Education in Russian Universities

Thus, a conclusion can be made that special
training and re-training courses should be orga-
nized in universities for prospective CLIL teach-
ers. European experience may help Russian edu-
cation in this area, as CLIL pedagogy is very well
developed, both in theory and practice and there
is a qualification framework in CLIL teaching. If
these problems are solved Russian higher educa-
tion might move to a new, better stage of its de-
velopment.

The main requirements to CLIL methodology
in Russian universities may be the following:

« learning content should comply with the Fed-
eral State Educational Standard of Higher
Education;

« student’s needs should be the basis for the
choice of language content and methods of
teaching;

- methodology must be universal to make it
suitable for different specialties;
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